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Abstract 
The purposes of this study were; a) to follow up and assess the result of the new generation teacher policy 
in Thailand; b) To study the problems, obstacles and suggestion of the new generation teacher policy and c) to study 
participants’ satisfaction of process of the policy. The study sample consists of 149 participants who attend new 
generation teacher program in Thailand. This descriptive study drew upon questionnaires, records of group 
discussion in seminar and documents as data sources. With statistically analysis, percentages, arithmetic means and 
standard deviation were used to analyze quantitative data while content analysis was used to analyze qualitative 
data. The findings indicated that they showed their good teaching skills and performance after participation in the 
new generation teacher program. The program could develop student teachers’ content knowledge, understanding 
about teacher’s role, and being a good teacher. However, student teachers had faced problems including continuing 
of the program and limited choice of school after their graduation. According to the educational policy, these 
findings suggested that it should be plan and develop professional experience training to develop student teachers’ 
skill, performance and attitude toward the program.  
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1.    Introduction 
 The Education Ministry of Thailand has been trying to revive the glorious days of the teaching profession when 
teachers earned respect from society for demonstrating high professional and ethical standards (Ministry of 
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Education, 2001). Back then, top students eagerly opted for teaching jobs and shared their knowledge with the next 
generation. With that in mind, the Education Ministry of Thailand has been promising to produce a new generation 
of teacher policy with the hope of bringing top grade people into the profession. It believes that if the national mould 
is good, the country can move forward fast and impressively. To get started, the ministry spent 4 billion bahts on a 
special project to produce 6,600 new generation teachers. Launched year 2009, the three year project is aimed at 
fourth year university students with a grade point average (GPA) of 3.00. After completing university, the applicants 
will undergo a special one year teacher training program and walk into a government teaching job after graduation. 
The project will be able to attract top grade students soon given that there's a guaranteed job and successful 
applicants will know beforehand where they will be working. In 2011, another project was provided running to 
come up with some 30,000 new generation teachers. In this project, aspirants took a five year course at university 
level to prepare for one of the most important jobs in the country. By 2015, Thailand would have 36,600 new 
generation teachers in the educational sector (Secretariat of the cabinet, 2003). 
The new generation teacher policy is provided for student teachers to develop oneself into a knowledgeable and 
skilled person to be able to cope with change and project oneself as a role model of an enthusiastic learner for life-
long learning and a good leader of educational innovation while taking into consideration of quality, virtue, and 
value. The Ministry of Education of Thailand identifies “the quality of teachers” which is also the quality of new 
generation teachers. This includes; (a) emphasis should be given to addressing teacher shortages in specific fields, 
out-of-field teaching and training new teachers; (b) indigenous knowledge/local wisdom teachers and qualified 
personnel from other sectors should be encouraged to teach; (c) graduates in required fields, both Thai and foreign 
who do not have teaching licenses should be able to assist in teaching such subjects as languages, science and 
mathematics; (d) teacher development should be geared towards encouraging students to think critically and 
creatively; (e) incentives should be explored to boost morale among teachers, faculty staff and educational 
personnel, especially in terms of salaries, promotion and debt problems (National Teacher Council, 2004). 
 
2.   Concepts of new generation teacher policy 
Becoming a new generation teacher has been officially accepted as highly-qualified profession according to the 
section 43 of the Teacher and Educational Personnel Act B.E. 2546 (Secretariat of the Cabinet, 2003). It was 
mentioned that a prospective teacher must be completely qualified with knowledge, professional Experience, and 
ethics standards. That is to say, only a qualified person has the right to obtain a Teacher Professional Licence, which 
legally allows him or her to teach in public schools. The Regulations of Teacher Professional Licence B.E. 2547 
(National Teacher Council, 2004) direct the process of delivering and obtaining a teacher licence. These regulations 
have caused several major changes in teacher education in Thailand. An important regulation is the school 
experience requirement for new generation teacher. The requirements stated that a prospective teacher who desires 
to obtain a teacher licence must complete at least one year experience in school, including at least 210 hours of 
classroom teaching. This requirement obliges teacher education agencies nationwide to revise their teacher 
preparation programs by extending student teaching from one semester to two semesters. The extension of student 
teaching subsequently leads to the extension of teacher education from four to five years. Thus, new generation 
teacher preparation programs in Thailand now are a five-year, standard-based program. 
The Thai government proclaimed the Teacher and Educational Personnel Act B.E. 2546 (Secretariat of the 
Cabinet, 2003). “Teaching” is officially stated in the section 43 of the Act as “highly-qualified profession.” To be a 
new generation teacher in basic education means to be fully qualified in accordance with the knowledge, 
professional experience, and ethics standards. These are includes language and technology, curriculum development, 
teaching, psychology, measurement and evaluation, classroom management, educational research, educational 
technology and innovation, as well as teacher conduct standards.  
The new generation teacher policy in Thailand is in process and being an interesting phenomenon. However, 
the study concerning follow-up and assessment of the policy is still limited. This study, therefore, was provided to 
follow up and assess the result of the new generation teacher policy in Thailand including studying the problems, 
obstacles and suggestion of the policy and to study participants’ satisfaction of the policy process 
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3.   Research objectives 
  The purpose of the current study were 1)To follow up and assess the result of the new generation teacher policy 
2) To study the problems, obstacles and suggestion of the new generation teacher policy and 3) To study 
participants’ satisfaction of process of the new generation teacher policy 
 
4. Research Method 
 To answer the study research questions, the research used a mixed method approach, analyzing and mixing both 
quantitative and qualitative data at some stage of the research process within a single study (Creswell, 2005), and the 
study was given to the qualitative approach, because we need more information to explanations of the results. In the 
first phase the research used quantitative then the quantitative and qualitative phases were connected when selecting 
for qualitative case studies and developing the interview protocol based on the results from the statistical tests. The 
data sets in this study were then merged during the interpretation part of the study in order to address the study 
questions (Creswell & Plano Clark, 2011). Thus, the quantitative and qualitative data were compared and contrasted 
with one another in order to understand the ‘‘what and why’’ of the phenomena associated with the guiding research 
questions.The study sample consists of 149 participants who attend new generation teacher program, 33.55% of 
which were men teacher and 66.45% of which were women teachers. Their major teach were Thai (24.16%), social 
since (2 1. 47%), English (23.17%), mathematics (17.46%), and Early Childhood )16.78( , respectively.  
  There are two types of instruments, the first one was a questionnaire with a scale from 1-5 including 30 
questions and three aspects, the second one was interview record form. The data was collected using the evaluation 
from and the interview guideline to assess the implementation of new generation teacher program 
 
5. Research results 
  The results of this study were as follows;   
  1) To follow up and assess the result of the new generation teacher policy. According to the assessment of 
result of the new generation teacher policy, it was found that new generation teacher or a so called “product” of new 
generation teacher policy was able to perform high level of teaching skills, well performance in teaching, fully 
qualified in accordance with their knowledge, professional experience, and ethics standards. They were trained and 
specialized in language and technology, curriculum development, teaching, psychology, measurement and 
evaluation, classroom management, educational research, educational technology and innovation, as well as teacher 
conduct standards. Moreover, it also found that 60% of participants decided to continuing study in Master degree to 
promote their qualified performance. 
 2) To study the problems, obstacles and suggestion of the new generation teacher policy.It showed that the 
overall implementation processes of new generation teacher policy were at a good evaluation level. 
However, there were some problems regarding the new generation teacher policy including continuing of 
the program and limited choice of school. The participants recommended the ministry of education to 
follow up and assess all student teachers every year after their graduation to promote and encourage new 
generation teachers. Although there's a guaranteed job and successful applicants would know beforehand 
where they will be working after graduation, they had limited choice to choose a school. Some student 
teachers had to work in a remote school where is far away from their place of birth. It is recommended to 
manage for these problems.      
 3) To study participants’ satisfaction of process of the new generation teacher policy. The participants 
holistically had positive attitudes toward the new generation teacher policy. It revealed that 95% of participants 
showed their satisfaction toward the policy. When considering the process of the policy, participants showed their 
satisfaction toward coaching and mentoring process, a guaranteed job, ethics standards of being a new generation 
teacher, and educational curriculum up to 91%, 89.12%, 85%, 83.50% and 80% respectively. 
 
6. Discussion 
 This study revealed that the new generation teacher policy governed by ministry of Education of Thailand lead 
student teachers to develop into a knowledgeable and skilled person to be able to cope with change and project 
oneself as a role model of an enthusiastic learner for life-long learning and a good leader of educational innovation 
while taking into consideration of quality, virtue, and value (National Teacher Council, 2004). This study also 
showed that the student teachers were being developed and had high performance based on the new generation 
teacher policy. Being new generation teachers, throughout their studying, they were learn about academic content 
and teaching skills to be a highly-qualified profession in a social network and connection of education sectors. It 
was support that quality professional development can change teachers’ practices and positively affect student 
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learning (Borko, 2004; Darling-Hammond, 2000). Accordingly, collaborative practices have been defined as central 
to professional development because they further opportunities for teachers to establish networks of relationships 
through which they may reflectively share their practice, revisit beliefs on teaching and learning, and co-construct 
knowledge (Achinstein, 2002; Chan & Pang, 2006; Clement & Vandenberghe, 2000; Hargreaves & Dawe, 1990; 
Musanti&Pence, 2010; Little, 1987). 
 
7. Recommendations 
 This study demonstrated that student teachers showed their good teaching skills and performance after 
participation in the new generation teacher program. The program could develop student teachers’ content 
knowledge, understanding about teacher’s role, and being a good teacher. However, the relatively small sample size 
of this study may limit the generalization of its findings. Thus, future research with larger sample sizes is warranted. 
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